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Planning is the creativity.
-- Kendall Haven

All students can learn and succeed, but not all on the same day in the same way.
-- William G. Spady

What is “3=§” ?

B Definition— for EFL / ESL

M 5328 %% 2 Pk AAE PSS - EHFa (1999) (4 £- FEFRKES
SR RN ) o 30T 203 4 St 881A153 o

Brown, 1989; Lynch, 1996: testing / assessment / evaluation
1. testing pl& :
o FRE ] ~ 4 PR

2. assessment ;&% :

. FREA

s LUTR L anE i o

o NLiRlZ ~ ot (interview) ~ § (T 1 13- F (project) ~ 4 % 7= (portfolio assessment)
5 ASNEEF
3. evaluation = :

*KELA

BB R AR FOR e AR~ 3R A Sk s T R 2 e A& (Brown, 1989)

o 3 v ¢ N3k pl%F S H , (Alderson, Clapham and Wall, 1995) -
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B Purpose — for EFL / ESL
% Bailey (1998)
1. #F=# 3 e -- aptitude test
e T HE R ﬁ i 3% 3 -- language dominance test
% i 4 ¥ = proficiency test
» B §3i% -- admission / screening test
31/ & e -- placement test
7 %8 ¥ %)3¥g-- diagnostic test
7 fR8 Y 2 E -- progress test
¥ T8 ¥ & 3-- achievement test
* SniE 0 R 5

Ao Tzmg A iR f |

§ © ©® N O 0 bk 0N

B Evolution

Guba & Lincoln {Fourth Generation Evaluation) #:E§ dvFie % A 2 & .

1. evaluators measure participants |z B~ -8 % e1jp| 5%
evaluators describe participants p &5 -5 i ZE 25 T H TP - K
evaluators judge participants 2| %8~ -- [ 5 A3 | B 4 B E 2 EH W 4

evaluators respond to participants v & & f#;f—g";ﬁ LY ;J‘—Jﬁ I #e PRl

¥ B DN

5th generation as Action Research &% % 73 % 3%

How Multiple?

mgpEy (A6 6 R)

| Fﬁﬂgé’x (2000)<<§ ‘EL’E.‘i ‘iﬁ‘>>° ;#L-ﬁ LEF’;%§P%W3\?§(?$§2 .§’f’:{j\ff‘;€%ﬁ§_};}b
BEREF R LS L REE R

SA A AR R TR CBR 2T TR EHERY I EER
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diagnostic
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summative
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0 w34 (1990): F|4X B 422k » @}
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o B - REFFEFD ~FAE I

« I H4 I EAKET

. jLiEE
o BRSTE RN

3 ?i%ﬁiiﬂ
0 w34 (1990, 1991) :

o WHCLBIFLE AP G2
o MM LERIFTE GHI I P F FRITER
o pFtgE (f A 0 1999)
- BAES R AR A R ik 3 )
- BB AT e RO KRR PSS g
- G RERORGRIET > UERE Y Ok ER
4, FERE 5~
e Howard Gardner (1983, 1995) -- 8 multiple intelligences
73R ¥(1998) 5 7 T #(1997)
- - XEFANy AR TR RRE B IRE Y ik
- REV PR L HE A R RAERRE OB Ry R R
- REL P ERE- B PR BT T E

%9,
:‘
FTS
(r
)
F
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3
b
SE

e Thomas Armstrong (1994) -- 7 tasks X 7 intelligences (no Natural) = 49 multiple

intelligences
5. =& @R~ it
e BT Y P RT

e BV AFL T FRIR > § A4 FREE AR KEFRM oI F L FY e

P S o
« 57 /th#i=E (portfolio) je R »d: iR L g o
ZFF(004) (5~ s ATg):

- A ARG RS TREvR AR L B AT A 8 e

4/3—__2. ‘§ 3,;\,#_1__\ ykm;’%a]dﬂo
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- RBEV DR EL G ERDT IR AT 6 FE G fE(ownership) -

R R EES G o
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1 LZa# 23+ FRhi i

¢ learning tasks

s KESRHBEEFHY ISV EH RPEVFT ATV EnL S £ 2
*EYRTF o

e BV H I ARE TR CREREL IR EnPFL 2T o

cRAIY - BREPAE - BEVE G REPHPFRIFE T RGPS B
gy HE

2. LR FHhTAH

e worksheet

o AR E PRI oy (TN HA & % im;%ﬁilz%ﬁﬁi; N AR G e P
#oLR R L e .

o EEFIGR Lt Sk B TR OB M) F o RE A p L L F KRS E

e FHREIEIN IFAFVINARTHE - RPERNBILEEIBRE L& FHRTIE

A ehE % o
3. A hiE
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- AT D 2R D R D
- A D> FE D EE D
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o U TIEH Y B RANTFT o
C HEAFREITEH AT RS PR FEE
7. AN
8. sl
9. FHEEIZ
10. skt
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o 2 IEB KT p NN AR gzﬁJﬂvwmm@4o
12. T s | hi & - TLERIFHEE
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1. » &y iv s KE P&
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3. EBT A REHEME
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“worksheets for EFL/ESL”

“English for kids”

“puzzle maker”, “worksheet generator”
Google @ %
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Reader’s Theater: Textbook Content Adapted

B Resource:
EF Rk Book 2, Unit 6: How Often Do You Take a Bath?
B Sentence Pattern:
-- Adverbs of Frequency
-- How often...?

-- once a day / three meals a day

B Dialoguel

(Buddy is talking to his new friend, Duke.)

Buddy: Hey, there! I'm so hungry. Is there any food in your bowl?

Duke:  Yes, there is a lot. You can have it.

Buddy: Thanks! Aren't you hungry?

Duke:  Not at all. Tina feeds me three times a day.

Buddy: Wow! I never have three meals a day. I'm always hungry.

Duke:  Then how often do you eat?

Buddy: | usually eat once a day, but sometimes there isn't any food at all.

Duke:  Poor you!

B Revised in RT style
- B AT
- e rFWo AL FHESS
- LR 4R
B Characters:
-- 3 students: Narrator, Buddy, Duke
-- 5-6 students: Narrator, Buddy, Duke, 2-3 students for chorus

Multi_Assessment 12 R4 ¢ Chere Lin



B Script:

Narrator :

Buddy:

Chorus:

Duke:

Chorus:

Buddy:
Duke:
Buddy:
Duke:
Buddy:
Chorus:
Narrator:
Duke:
Chorus:
Duke:
Buddy:
Duke:
Chorus:

Narrator:

There are two dogs, Buddy and Duke, in front of a doghouse. Buddy is
talking to his new friend, Duke.

Hi, I’'m Buddy. Woof, woof. I’m very poor, and I’m always hungry.
Poor Buddy, poor Buddy. He is always hungry. Hungry, hungry. Buddy
Is always hungry.

Hi, I’'m Duke. Woof, woof. I’m Tina’s dog. Look! This is my house. Tina
makes it for me. I’m always happy.

Lucky Duke, Lucky Duke. He is always happy. Happy, happy. Duke is
always happy.

Hey, there! I'm so hungry. Is there any food in your bowl?

Yes, there is a lot. You can have it.

Thanks! Aren't you hungry?

Not at all. Tina feeds me three times a day.

Wow! | never have three meals a day. I'm always hungry.

Hungry, hungry. Buddy is always hungry.

Oh! Poor Buddy. He never has three meals a day.

Then how often do you eat?

(in turn) How often? How often? How often?

How often do you eat?

| usually eat once a day, but sometimes there isn't any food at all.

Poor you!

Poor Buddy, poor Buddy. He usually eats once -- a -- day.

Hungry Buddy. He sometimes doesn’t have any food at all. Hungry Buddy.
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The Effective Team Member--A Checklist

This checklist is used to assess and give feedback on daily student performance in their teams.

Level 1
Seldom

Level 2
Sometimes

Level 3
Often

Level 4
Always

Contribution to Group's Tasks and Completion of
Personal Tasks

- Participates actively

- Models caring about goals

- Helps direct the group in setting goals

- Does not impede the group’s goal setting

- Helps direct group in meeting goals

- Does not distract the group from meeting its goals

- Thoroughly completes assigned tasks

Discussion Skills and Active Listening

- Shares many ideas related to the goals

- Encourages all group members to share their ideas

- Empathetic to other people’'s feelings and ideas

- Listens attentively to others

Contribution to Group's Evaluation, Problem-solving
and Cohesion

- Encourages group to evaluate how well they are working
together

- Involves the whole group in problem-solving

- Actively participates in helping the group work better
together

Adapted by Hilary McLeod, Peel District School Board from the Bellingham Schools Home Page, Kulshan Middle

School.
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Gr. 10 Canadian History CHC 2D1

Student Name:

Defining Moments Essay: Final Paper Rubric

Criteria Level 1 (50-59) | Level 2 (60-69) | Level 3(70-79) | Level 4 (80-100) | Mks
Introduction | -weak -adequate -proficient -exceptional /8
/ Thesis introduction of introduction that | introduction that | introduction that
topic, thesis & states topic , states topic, grabs interest of
subtopics thesis and thesis, and all reader and states
-thesis is weak some of the subtopics in topic, thesis, and
and lacks an subtopics proper order all subtopics in
arguable position | - thesis is - thesis is a clear | proper order
somewhat clear | and arguable - thesis is
and arguable statement of exceptionally
position clear, arguable,
well developed,
and a definitive
statement
Quality of -limited -some aspects of | -paper is well -paper is /12
Information | information on paper is researched in exceptionally
/ Evidence | topic with lack researched with | detail with researched,
of research, some accurate accurate & extremely
details or evidence from critical evidence | detailed and
historically limited sources | from a variety of | historically
accurate sources accurate with
evidence critical evidence
from a wide
variety of
sources
Support of | -limited -some -consistent -exceptionally /10
Ideas / connections connections connections critical, relevant
Analysis made between made between made between and consistent

evidence,
subtopics,
counterargument
s & thesis / topic
-lack of analysis

evidence,
subtopics,
counterargument
s & thesis / topic
showing
analysis

evidence,
subtopics,
counterargument
s & thesis / topic
showing good
analysis

connections
made between
evidence,
subtopics,
counter-argumen
ts & thesis /
topic showing
excellent
analysis
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Organization/ | -paper lacks -somewhat clear | -clear and -exceptionally /10
Development | clear and logical | and logical logical subtopic | clear, logical,
of Ideas development of | development of | order that mature, and
ideas with weak | subtopics with supports thesis thorough
transition b/w adequate with good development of
ideas and transitions b/w transitions b/w subtopics that
paragraphs paragraphs paragraphs support thesis
with excellent
transition b/w
paragraphs
Conclusion | -lack of -adequate -good summary | -excellent /5
summary of summary of of topic, thesis summary of
topic, thesis & topic, thesis and | and all subtopics | topic (with no
subtopics with some subtopics | with clear new
weak concluding | with some final | concluding ideas | information),
ideas concluding ideas thesis & all
subtopics in
proper order
with concluding
ideas that leave
an impact on
reader
Language - inconsistent -paper has some | -paper is clear, -paper is very /5
Conventions | grammar, errors in with mostly concise, clear,
spelling and grammar, proper grammar, | with consistently
paragraphing spelling and spelling and proper grammar,
throughout paper | paragraphing paragraphing spelling and
paragraphing
Footnotes -inconsistent use | - sometimes -consistent & -proper detailed /5
of footnotes with | inconsistent use | correct format format always
limited details of footnotes with | inserted to used consistently
and improper limited details validate & correctly to
format evidence validate
evidence in
paper
Bibliograph | -lack of proper -some errors in -mostly proper | -proper, detailed /5
y format and MLA format MLA format MLA format
limited details with most used in always used in
with many sources shown alphabetical alphabetical
sources missing | and a variety of | order with all order with all
or incomplete sources sources shown sources shown
and a variety of | and a wide
sources variety of
sources
Total
60/2= /30
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